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Recognizing the language 

behaviors of ELLs at each 

level will help you 

determine which 

instructional s trategies will 

meet their needs. Beginning-

level ELLs are in a silent 

period that is characterized 

by their quiet, active  

listening and their 

immediate need to acquire 

basic oral language for 

essential communication. 

Their silence can be 

perplexing to classroom 

teachers who want to 

immediately engage 

students with multiple 

questions, expecting to hear 

responses, but who just 

receive timid stares in 

return. But this is the 

ÉÌÎÐÕÕÐÕÎɯÖÍɯÛÏÌɯ$++ɀÚ 

    5 Strategies to Help  Beginning ELLs Listen and Speak Better 
 by Paul Boyd-Batstone, Ph.D. 

 

Promoting Classroom -Based Discussions With ELLs:  Five 

Strategy-Packed Teacher Resources for You! 
by Dr. Nancy Cloud 

1. Academic Conversations with ELLs:  Series Overview   

This video shows how to promote academic language, with commentary from Jeff Zwiers and other 

language experts.  Ties academic discussions to Common Core demands.  Other videos in the series 

include:  Engaging ELLs in Academic Conversations and Why A re Academic Discussions so Important 

for our ELLs?          

https://www.teachingchannel.org/videos/improve -conversation-skills -ells-ousd 

 

2. Key Strategies for Developing Oral LanguageɭPart 3 of ELLs and Academic Conversations  

This video resource mentions three strategies:  Adapting Activities to Include Authentic Talk; Using 

Activities that Develop Strong Language and Using Strong Discussion Prompts.  Each strategy is further 

amplified with sample activities (Interacting with Complex Texts/Jigsaw; 1 -3-6 protocol; debrief circles, 

etc.) that are modeled in video clips. 

 https://www.teachingchannel.org/blog/2014/10/29/strategies-for -developing -oral-language-ousd/ 
continued page 5 

 
 

journey from silence to 

utterances to literacy to 

proficiency. It takes time to 

become proficient in 

another language. Like any 

long journey, it begins with 

those first tentative steps. 

Students at this stage 

predictably  exhibit 

behaviors such as silence, 

offering yes/no responses 

or one- to two -word 

responses, the ability to 

name a few objects, and the 

ability to follow directions. 

The following strategies 

will help these students 

improve their  speaking and 

listening skills.  

Five Strategies for 

Beginning ELLs    

The five strategies that 

follow are appropriate for 

beginning ELLs                         

across grade levels; 

however, they may look  different 

within specific grade ranges. As 

we will see below, they may be 

combined to address specific 

Common Core standards related 

to Listening and Speaking. 

Employ  simple  ɁÊÈÙÌÛÈÒÌÙɂ 

speech.  

It  takes a degree of self-discipline  

to govern ÖÕÌɀÚ speech in  order to 

enhance communication  with  

beginning ELLs. There are 

several components to speech 

that come into play: pacing and 

emphasis, volume, and word 

choice. Pacing and emphasis refer 

to teachers needing to slow down 

conversational language and to 

place emphasis on key words in 

ÖÙËÌÙɯÛÖɯÐÕÊÙÌÈÚÌɯÛÏÌɯ$++ɀÚɯ

comprehension. continued page 2 

 

https://www.teachingchannel.org/videos/improve-conversation-skills-ells-ousd
https://www.teachingchannel.org/blog/2014/10/29/strategies-for-developing-oral-language-ousd/
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5 Strategies to Help Beginning ELLs Listen and Speak  Better 
continued 

 
At times in the hectic pace of the classroom, teachers 

ÚÜÊÊÜÔÉɯÛÖɯÛÏÌɯÛÌÔ×ÛÈÛÐÖÕɯÛÖɯÛÈÓÒɯÍÈÚÛɯÐÕɯÖÙËÌÙɯÛÖɯɁÊÖÝÌÙɯ

ÛÏÌɯÔÈÛÌÙÐÈÓȭɂɯ1È×ÐËɯÚ×ÌÌÊÏɯÞÐÛÏÖÜÛɯÌÔ×ÏÈÚÐÚɯÖÕɯÒÌàɯ

vocabulary will be heard as meaningless noise and will 

therefore be lost, misunderstood chatter. In addition, 

volume control is essential to tune ÐÕÛÖɯÈɯÚÛÜËÌÕÛɀÚɯÊÖÔÍÖÙÛɯ

level. Many teachers, without realizing it, use extremely 

ÓÖÜËɯɁÛÌÈÊÏÌÙɯÝÖÐÊÌÚɂɯÛÖɯ×ÙÖÑÌÊÛɯÛÖɯÈÕɯÌÕÛÐÙÌɯÊÓÈÚÚÙÖÖÔɯÖÍɯ

students. Volume is culturally determined and to a 

beginning ELL, it can be quite distressing to feel like the 

teacher is yelling for some unknown reason. In many cases, 

a calming, low -volume voice will have a positive effect and 

increase the ability of the ELL to pay attention. Finally, 

using simple sentences and emphasizing and repeating key 

vocabulary will increase  comprehension. When planning a 

lesson, identify the key vocabulary  to teach and use in 

speech with students. As you speak with students, use 

ÚÐÔ×ÓÌɯÚÌÕÛÌÕÊÌÚɯÚÜÊÏɯÈÚɯɁ+ÖÖÒɯÈÛɯÛÏÐÚɯÉÈÓÓȭɯ3ÏÌɯÉÈÓÓɯÐÚɯ

round. The ball is round like something. What is round like 

ÈɯÉÈÓÓȳɂɯȹÕÖÛÌɯÒÌàɯÞÖÙËÚȯɯÉÈÓÓɯÈÕËɯÙÖÜÕËȺȭ 

Use realia and visuals  
The value of using realia (real objects) and visuals 

(such as pictures, diagrams, and models) cannot be over 

emphasized with all ELLs, but particularly with beginning 

ELLs. Show something first, then follow by labeling it with 

words. Words, by themselves, are abstract representations 

of objects and images. As literate adults, we see words as 

very meaningful. However, to a beginning ELL, a word 

card displayed without an object or picture to give 

meaning and context can be as incomprehensible to them 

as Chinese characters are to an English-only speaker. 

Whenever possible, use concrete objects to express 

meaning. Display items related to instruction and 

discussion topics. Providing realia has the added benefit of 

tapping into multiple senses such as touch, sight, smell, 

sound, and even taste. When the senses are tapped, 

comprehension and memory are increased. At times, 

showing a picture, a diagram, or a model is more 

appropriate or logistical ly easier. For example, when 

teaching about anatomy (such as the features of the 

nervous system), it is logistically much more feasible to 

display visuals, diagrams, and models. Allow students the 

opportunity to illustrate their thinking with their own 

sketches and drawings. They do not need to be pristine or 

highly artistic  drawings; they just need to communicate 

their ideas. Give the student the opportunity to recognize 

the realia or visual first in his or her own language; then 

label the item or picture in English. It is a more efficient  

use of instructional time when meaningful items and 

pictures give context to the learning. Just remember to 

show first; label second. 

Show meaning with gestures and Total Physical 

Response 

Because beginning ELLs are silent and do not produce 

much in the way of oral speech in English, instruction, in 

large part, will be direct and explicit. James Asher (1969) 

developed a highly effective strategy in the form of 

following explicit directions c alled Total Physical Response 

ȹ3/1Ⱥȭɯ3ÖɯÜÕËÌÙÚÛÈÕËɯ3/1ȮɯÛÏÐÕÒɯÖÍɯÛÏÌɯÎÈÔÌɯɁ2ÐÔÖÕɯ

2ÈàÚȭȭȭɂɯÞÐÛÏÖÜÛɯÛÏÌɯÌÓÌÔÌÕÛɯÖÍɯÛÙÐÊÒÌÙàɯÐÕÝÖÓÝÌËȭɯ3ÏÌɯ

teacher models actions of meaningful words or phrases and 

says them in command form. In response, students act out 

the directions. They can repeat the commands orally if they 

are able. For example, picture a teacher stepping forward 

with students at his side and on the count of three he says, 

ɁÓÜÕÎÌɯÍÖÙÞÈÙËȮɂɯÈÕËɯÏÌȮɯÞÐÛÏɯÛÏÌɯÚÛÜËÌÕÛÚȮɯÚÛÙÐÒÌɯÈɯ×ÖÚÌɯÖÍɯ

lunging forward. The participants show their 

comprehension by acting out the forward lunge; again, 

they may or may not have said the command aloud with 

the teacher. Using realia for props can enhance this 

strategy. Picture using a scarf with the following 

ÊÖÔÔÈÕËÚȯɯɁ'ÖÓËɯÛÏÌɯÚcarf up high. Drop the scarf and 

watch it float downward. Toss the scarf in the air. Tie the 

ÚÊÈÙÍɯÐÕÛÖɯÈɯÒÕÖÛȭɂɯ%ÖÜÙɯÊÖÔ×ÓÌÛÌɯÚÌÕÛÌÕÊÌÚɯÞÌÙÌɯÑÜÚÛɯÔÈËÌɯ

comprehensible to a beginning ELL when a command was 

spoken and an object was used. The strategy is enhanced 

even further when the commands are numbered on a sheet 

of poster paper and displayed for all to read. As ELLs 

become more fluent in the written commands, they can 

pair up with a partner to practice the language, trading off 

who will say the commands a nd who will follow the 

directions. 

Avoid forced speech  

 Novice teachers sometimes feel uncomfortable in a 

linguistically diverse classroom when ELLs talk to each 

other in their native languages. They may demand that all 

ÚÛÜËÌÕÛÚɯɁ2×ÌÈÒɯ$ÕÎÓÐÚÏȵɂɯÛÏÐÕÒÐÕÎɯÌrroneously that if they 

ÊÈÕɀÛɯÜÕËÌÙÚÛÈÕËɯÞÏÈÛɯÈÕɯ$++ɯÐÚɯÚÈàÐÕÎɯÐÕɯÏÐÚɯÖÙɯÏÌÙɯÕÈÛÐÝÌɯ

language, it must be suspicious. Consider the flaws in this 

kind of thinking. First of all, for a teacher to demand that 

ÛÏÌɯ$++ɯɁ2×ÌÈÒɯ$ÕÎÓÐÚÏȵɂɯɯÐÚɯÈÚɯÚÐÓÓàɯÈÚɯËÌÔÈÕËÐÕÎɯthat an 

English-ÖÕÓàɯÚ×ÌÈÒÌÙɯɁ2×ÌÈÒɯ)È×ÈÕÌÚÌȵɂ If only they could 

speak the target language on demand, this command 

ÞÖÜÓËɯÔÈÒÌɯÚÌÕÚÌȭɯ!ÜÛɯÛÏÌàɯÊÈÕɀÛɯÈÛɯÛÏÐÚɯÚÛÈÎÌɯÖÍɯÓÈÕÎÜÈÎÌɯ

development. This is particularly disconcerting for the 

beginning ELL who is in a  silent period in English. 

Furthermore, and just as importantly, allowing an  

ELL to speak in his or her native language fosters better 

learning and thi nking. Consider planning    continued page 3 
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5 Strategies to Help Beginning ELLs Listen and Speak Better  
continued 

a space in your lesson when students explain the 

instruction to each other in their own language. If they 

have that opportunity, they can discuss the learni ng at a 

deeper level than they are able to at this time in English. 

Over time, this becomes less and less of an issue; but 

particularly at the beginning stages of language 

development the native language is a resource for 

acquiring English.  

Select attractive books and read with students  

 Reading books and well-illustrated materials with  

beginning ELLs is helpful on multiple levels. On a visual  

level, the students see what is being read through quality  

illustrations. On an auditory level, the students hear the  

teacher model how to read and pronounce the key words  

in the text. The more comprehensible the selected text, the 

higher the degree of student understanding and learning  

will take  place. Conversely, providing beginning ELLs  

with texts that are dense with words and have few  

illustrations will cause difficulties. With such texts,  

ÚÛÜËÌÕÛÚɀɯ×ÈÙÛÐÊÐ×ÈÛÐÖÕɯÐÚɯÙÌËÜÊÌËɯÈÕËɯthe learning  

diminishes. This refers back to the above strategy of using 

realia and visuals. Address meaning first when selecting  

texts to use for instruction.  

Addressing s pecific Listening and Speaking CCSS  

 The five strategies above meet the Common CoreɀÚ 

listening and speaking standards. Listening and speaking  

standards are an appropriate starting place for beginning  

ELLs because their initial language development  

is predominantly oral. The goal is to develop oral 

comprehension and a working vocabulary  to participate in 

classroom discussions and projects. +ÌÛɀÚɯÛÈÒÌɯÈɯÊÓÖÚÌÙɯÓÖÖÒɯ

at how to implement the strategies to meet specific grade-

level standards. Note that the following standards exhibit 

a progression in complexity that is solely based on grade 

level. Unfortunately, language level is not tied to grade 

level.  A beginning ELL can be a kindergartener or a 

twelfth grader. As stated in the Key Design 

"ÖÕÚÐËÌÙÈÛÐÖÕÚɯÖÍɯÛÏÌɯ""22ȮɯɁÐÛɯÐÚɯ×ÖÚÚÐÉÓÌɯÛÖɯÔÌÌÛɯÛÏÌɯ

standards in reading, writing,  speaking, and listening 

without displaying native -like control of conventions and 

ÝÖÊÈÉÜÓÈÙàɂɯȹ""22ȮɯƖƔƕƔȮɯ×ȭɯƚȺȭɯ3ÏÌÙÌÍÖÙÌȮɯÚ×ÌÊÐÍÐÊɯ

adaptations need to be provided using specific or 

combined strategies listed above. 

 

Grades Kɬ2 Listening and Speaking Standard #2b 

Ɉ Kin dergarten: Understand and follow one - and two -

step oral directions. 

Ɉ Grade 1: Give, restate, and follow simple two-step oral 

directions. 

Ɉ Grade 2: Give and follow three- and four -step oral 

directions. 

 ××ÓÐÊÈÉÓÌɯÚÛÙÈÛÌÎÐÌÚȯɯ4ÚÌɯɁÊÈÙÌÛÈÒÌÙɂɯÚ×ÌÌÊÏɯÛÖɯ×ÙÖÝide 

clear and comprehensible directions. Also use Total 

Physical Response to model and participate in putting 

 ××ÓÐÊÈÉÓÌɯÚÛÙÈÛÌÎÐÌÚȯɯ4ÚÌɯɁÊÈÙÌÛÈÒÌÙɂɯÚ×ÌÌÊÏɯÛÖɯ×ÙÖÝÐËÌɯ

clear and comprehensible directions. Also use Total 

Physical Response to model and participate in putting 

commands into action. As students become more fluent, 

they are able to give and restate directions and TPR 

commands to partners and groups of peers. 

 

Grades 3ɬ5 Listening and Speaking Standard #1c 

Ɉ Grade 3: Follow agreed-upon rules for discussions 

(e.g., gaining the floor in respectful wa ys, listening to 

others with care, speaking one at a time about the topics 

and texts under discussion). 

Ɉ Grades 4ɬ5: Follow agreed-upon rules for discussions 

and carry out assigned roles. 

Applicable strategy: Discuss selected illustrated texts so 

that beginning ELLs can point to pictures that give image 

to their ideas. Allow students to sketch their thoughts so 

that they can share their ideas and others can give words 

to their thinking.  

 

Grades 6ɬ8 Listening and Speaking Standard #2b 

Ɉ Grade 6: Follow rules for collegial discussions, set 

specific goals and deadlines, and define individual roles 

as needed. 

Ɉ Grade 7: Follow rules for collegial discussions, track 

progress toward specific goals and deadlines, and define 

individual roles as needed.  

Ɉ Grade 8: Follow rules for collegial discussions and 

decision-making, track progress toward specific goals 

and deadlines, and define individual roles as needed. 

Applicable strategies: Establish roles in small groups for 

discussion such as recorder to take notes, governor to 

ensure discussions are collegial, and illustrator to draw a 

picture of what the group discussed. Using visuals in this 

way actively involves the beginning ELL in giving an 

illustrative voice to the discussion.  

 

Grades 9ɬ12 Listening and Speaking Standard #2b 

Ɉ Grades 9ɬ10: Work with peers to set rules for collegial 

discussions and decision-making (e.g., informal 

consensus, taking votes on key issues, presentation of 

alternate views), clear goals and deadlines, and 

individual roles as needed.  

Ɉ Grades 11ɬ12: Work with peers to promote civil, 

democratic discussions and decision-making, set clear 

goals and deadlines, and establish individual roles as 

needed  

Applicable strategies: #ÖÕɀÛɯÍÖÙÊÌɯÚ×ÌÌÊÏɯÐÕɯ$ÕÎÓÐÚÏȭɯ
continued page 4 
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5 Strategies to Help Beginning ELLs Listen and Speak Better  

 continued 

Allow students the opportunity to discuss complex topics in their 

own language first; then set goals and deadlines to provide a 

representation of the conclusions in an illustrated format. In 

addition, have small groups come up with civil and collegial ways 

to foster clearer communication among all language levels 

including b eginning ELLs. For example, suggest rules such as 

every new idea presented to the group must be accompanied by an 

illustration that successfully communicates the idea. In this way, 

English-only speakers will be compelled to make their ideas 

comprehensible to all students in the group, not just to the fluent 

English speakers. 

Conclusion  

These five strategies help beginning ELLs meet the Common 

Core. They were selected because they can be applied across grade 

levels with minor accommodations. They foster a start in the 

progression from silence to developing proficiency in English.  
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------------------------------------------------------------------------- 

Paul Boyd-Batstone, The Keynote speaker for the Spring RITELL 

Conference, is a professor of literacy development and Chair of the 

Department of Teacher Education at California State University, 

Long Beach. He has worked for more than 30 years with diverse 

student populations and teacher development at  all levels. He is 

the author of a number of books on English language development 

and early literacy for English Language Learners and classroom 

assessment. His most recent books are Helping English Language 

Learners Meet the Common Core: Assessment and Instructional 

Strategies, K-12 (2013); and Teaching ELLs to Read: Strategies to Meet 

the Common Core K-5 Language Literacy and Learning.  

 

Check out the New and 

Improved RITELL.org  
 

6ÌɀÙÌɯ ÙÌËÌÚÐÎÕÐÕÎɯ ÛÏÌɯ 1(3$++ɯ

website, with a goal to provide 

easy access to useful links and 

resources for you.  

 

 

 
 

Resources include Language and 

Country Projects to aid teachers in 

understanding the culture and 

lin guistic backgrounds of their 

ELLs, Booklist Projects to help you 

use culturally linguistic books for 

your classes, along with many 

other web links and resources. If 

you know of a particularly good 

textbook, website or other resource 

we should include, please contact 

us!  
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3.  Engaging ELLs in Academic Discussions:  Talk Moves 

in Academic Discussions   

This video demonstrates how to help ELLs participate in 

academic discussions. Middle school examples are shown 

from an 8th grade class in Oakland CA. 

https://www.teachingchannel.org/videos/teaching -ells-to-

participate -in-discussions-ousd  

 

4. Teaching Your  Students How to Have a Conversation  

The article provides 8 tips designed to encourage speaking 

and active listening in classrooms. 

http://www.edutopia.org/blog/teaching -your -students-

conversation-allen-mendler 

 

5. For Adult Educators:  Group Discussion Skills, by the 

British Council, BBC (article)  

This site covers the following points for adult educators:  

 --why teach group discussion skills? 

 --types of discussion 

 --useful sub-skills for students  

 --setting up group discussions 

 --giving and encouragin g feedback 

https://www.teachingenglish.org.uk/article/group -

discussion-skills 

 

Dr. Nancy Cloud, Professor Emeritus in the Department of 

Educational Studies at Rhode Island College, is a specialist in 

ESL, bilingual and dual language education. 
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Promoti ng Classroom-Based Discussions with ELLs:  Five Strategy -Packed Teacher 

Resources for You! 
continued 

Nancy A. Carnevale Grant for teachers 

of ELLs (Pre K-12) 
Nancy Carnevale, M.Ed., a National Board Certified 

Teacher of English as New Language (ENL) invested her 

38-year career in supporting urban ELLs and their 

ÍÈÔÐÓÐÌÚȭɯɯ2ÏÌɯÌßÌÔ×ÓÐÍÐÌËɯÛÏÌɯɁÊÈÕ-ËÖɂɯ×ÏÐÓÖÚÖ×Ïàȭɯɯ2ÏÌɯ

serves as a model of best practices in urban education for 

ELLs. 

Every Spring Conference, The Nancy A. Carnevale 

Grant is awarded to classroom teachers who 

ÌßÌÔ×ÓÐÍàɯ-ÈÕÊàɀÚɯÓÐÍÌ and career.  The $500 award 

may only be used to fund a pr oject which meets the 

grant criteria   

The grant winn er for 2016 was Erlin Rogel, an ELL 

teacher at Gilbert Stuart Middle School in 

Providence.  His grant , Project Roots, will have 

his ELL students engaging in research to explore 

ÛÏÌÐÙɯÕÈÛÐÝÌɯÊÖÜÕÛÙàɀÚɯÐÕÍÓÜÌÕÊÌɯÈÕËɯÏÐÚÛÖÙàɯÐÕɯÛÏÌÐÙɯ

local Rhode Island community. This research will 

include visits to colleges, city archives, interactions 

with diverse visiting  scholars, and the exploration of 

academic databases. They will produce an 

informative essay and a presentation that will 

showcase their findings. In addition, the project will 

culminate in a public exhibition of their work at the 

local public library.  Erlin is invited to share the 

exhibition of his work at the Spring 2017 RITELL 

Conference.  

 

 

 

 

 

 
 

 

 
 
 
Carnevale Award Winner Erlin Rogel along with 

 Award Presenter Cathy Fox 

Adult Education Practitioner Award 

(Adult/Higher Education)  
Awarded every Fall Conference, the recipient 

for this award:  

- Demonstrates high levels of commitment and 

makes significant contributions to the field.  

- Demonstrates high levels of professionalism, 

collegiality and cooperation.  

- Goes above and beyond to help ELL students 

and professionals in the field of Adult 

Education. 

See past AE winners on Ritell.org and nominate 

ÚÖÔÌÖÕÌɯàÖÜɯÒÕÖÞɯÍÖÙɯÛÏÐÚɯàÌÈÙɀÚɯÈÞÈÙËȵ 

 

 
 

 

https://www.teachingenglish.org.uk/article/group-discussion-skills
https://www.teachingenglish.org.uk/article/group-discussion-skills
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  Classroom discussion on readings is an essential 

ÈÊÛÐÝÐÛàɯÈÊÙÖÚÚɯÛÏÌɯÊÜÙÙÐÊÜÓÜÔɯÙÌÎÈÙËÓÌÚÚɯÖÍɯÓÌÈÙÕÌÙÚɀɯÈÎÌɯ

and their literacy level. Discussion on readings will not 

only help learners strengthen their reading skills and 

deepen their understanding of the r eading materials, but 

also expose them to ideas of others. By responding to 

ideas of others ɬ whether to restate, clarify, elaborate on, 

or defend the initial idea ɬ learners can deepen the level of 

their thoughts, thus developing critical thinking skills. 

Classroom discussion on readings is also vital because it 

provides opportunities to collaborate with others to 

construct meaning. By sharing varying perspectives and 

by activating their existing knowledge, learners work in 

collaboration to construct a full y developed idea that 

cannot be drawn by one individual learner. Although 

classroom discussion on reading clearly promotes 

ÓÌÈÙÕÌÙÚɀɯÌÕÎÈÎÌÔÌÕÛȮɯÍÖÙɯÔÈÕàɯÈËÜÓÛɯ$ÕÎÓÐÚÏɯÓÌÈÙÕÌÙÚȮɯ

actively participating in discussion can be challenging for 

various reasons.  

What are the main barriers that might be preventing 

our learners to actively participate in group 

discussions? What are some strategies that can be 

used to overcome those barriers? 

 One of the challenges learners face is having limited 

reading comprehension. In order for ESL learners to 

participate in a discussion based on an assigned reading, 

they need to clearly understand the reading they will be 

talking about. Some effective strategies that will help 

learners improve their re ading comprehension are: front 

loading of target vocabulary; p roviding background 

informatio n (statistics, visuals, etc.); teaching reading 

strategies (title/ structure / identifying main idea etc.); 

aÊÛÐÝÈÛÐÕÎɯÚÛÜËÌÕÛɀÚɯÈÛÛÐÛÜËÌɯÈÕËɤÖÙɯÍÌÌÓÐÕÎÚɯÛÖÞÈÙËɯÛÏÌɯ

topic; teaching grammar patterns (structure for emphasis, 

ÌȭÎȭɯɁWhat Ƕɯ2ɯǶɯ5ǶɯÉÌǶȱÌÛÊȭȺȰɯÈÕËɯÜÚÐng visual quizzes. 

  Similarly, another challenge ESL learners might 

experience is having limited speaking and listening skills. In 

order to help students  improve these skills, teachers can 

implement strategies such as teaching formulaic language 

(such as sentence starters), providing learners with 

explicit grading instructions usi ng rubrics, and preparing 

mini -pronunciation lessons to work , for example on 

minimal pairs.  

 

 

 Another very important barrier that ESL learners need  to 

overcome in order to become more successful participants in 

discussions is cultural differences.  Are ESL students comfortable 

with the American class expectations? What cultural 

characteristics of their home countries and educational settings 

might be interfering with their participation in class 

discussions? 

 +ÌÛɀÚɯÛÈÒÌɯÈɯÓÖÖÒɯÈÛɯÞÏÈÛɯÚÖÔÌɯ+ÈÛÐÕÖɯÓÌÈÙÕÌÙÚɯÔÐÎÏÛɯÉÌɯ

experiencing. The following chart summarizes the educational 

experiences Peruvian and Guatemalan students might bring 

with them:  

Peru Guatemala  

Strict focus on correctness often 

ÙÌÚÜÓÛÚɯÐÕɯÚÛÜËÌÕÛÚɀɯÍÌÈÙɯÖÍɯÙÐÚÒ-

taking.  

Lecture accompanied by 

dictation.  

Learners might think is better to 

provide no answer than to b e 

wrong.  

Students are not encouraged 

to actively participate.  

Some teachers still hold the view 

ÖÍɯɁÛÌÈÊÏÌÙÚɯÈÚɯ&ÖËɂɯÈÕËɯ

ɁÚÛÜËÌÕÛÚɯÈÚɯÐÎÕÖÙÈÕÛɂȭ 

2ÛÜËÌÕÛÚɯËÖÕɀÛɯÍÌÌÓɯ

comfortable asking for 

clarification of concepts not 

clearly understood.  

Students enjoy working in 

groups. In more affluent schools, 

students compete with each 

other for top positions.  

Students enjoy working in 

groups: sense of taking an 

active part in their education.  

 There are similar teaching practices in other Latino 

countries such as Honduras, Nicaragua, and Ecuador where 

classes tend to be very teacher-centered. Although we should 

not overgeneralize this characteristic and assume that all 

Latinos or that all learners from one particular Latino country 

have had this educational experience, this is important 

information that helps ESL teachers understand why these 

learners might not feel comfortable participating actively in 

class.  

 Many learners from East Asian countries also need our 

support to overcome cultural differences. One cultural barrier 

that prevents them from participating in discussions is the 

concept of face. Face in East Asian countries is an image and 

identity that others grant, therefore, highly susce ptible, and 

collectivist cultures emphasize the importance of saving face. In 

order to save their face, they avoid a situation in which their 

image can be harmed by a negative     continued page 7 
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Strategies to Help Adult Learners Overcome Barriers for Participating in Discussions  
continued 

 
evaluation of others, meaning that they remain quiet 

ÜÕÓÌÚÚɯÛÏÌàɯÒÕÖÞɯɁÊÖÙÙÌÊÛɂɯÈÕÚÞÌÙÚɯÛÏÈÛɯÛÏÌàɯÊan 

ÚÈàɯÞÐÛÏɯɁÊÖÙÙÌÊÛɂɯ×ÙÖÕÜÕÊÐÈÛÐÖÕɯÐÕɯÈɯÎÙÈÔÔÈÛÐÊÈÓÓàɯ

ɁÊÖÙÙÌÊÛɂɯÞÈàȭɯ%ÖÙɯÔÈÕàɯÖÍɯÛÏÌÔȮɯÔÈÒÐÕÎɯÔÐÚÛÈÒÌÚɯ

in front of others is an excruciatingly painful 

experience. In addition to saving their own face, 

ÚÈÝÐÕÎɯÛÏÌɯÛÌÈÊÏÌÙɀÚɯÍÈÊÌɯÐÚɯÈÓÚÖɯÐÔ×ÖÙÛÈÕÛɯÛÖɯÛÏÌÔȭɯ

They often avoid asking questions or asking for 

clarification of concepts because this indicates that 

the teacher was not clear enough.  

For many learners from East Asian countries, 

asking questions can embarrass their teachers and 

can be a threat to the teÈÊÏÌÙɀÚɯÍÈÊÌȭɯ2ÖÔÌɯÓÌÈÙÕÌÙÚȮɯ

and those from Japan in particular, will choose to 

remain quiet to save the face of their classmates. 

Even when learners know what to say and how to 

ÚÈàɯÐÛȮɯÐÍɯÛÏÌàɯÚÌÕÚÌɯÛÏÈÛɯÛÏÌÐÙɯÊÓÈÚÚÔÈÛÌÚɯËÖÕɀÛɯÒÕÖÞɯ

the answer to a question asked by a teacher, they 

remain silent in order not to outperform their 

classmates and to avoid creating a situation in 

which their peers would be embarrassed. As seen 

above, saving face is a salient cultural characteristic 

in East Asian countries which ÏÐÕËÌÙÚɯÛÏÌɯÓÌÈÙÕÌÙÚɀɯ

acculturation process and impedes their second 

language acquisition. 

 

The following list describes different strategies to 

promote engagement and participation in our 

culturally diverse classrooms:  

 

1. Teaching class expectations and benefits: 

ESL teachers should let their students know how 

and why participating in a certain activity will help 

them improve their language proficiency. Learners 

should understand that classroom interactions give 

them the opportunity to receive comprehensi ble 

input and feedback from their interaction partners; 

furthermore, by interacting with partners and the 

teacher, learners can focus on their own linguistic 

output. When students work collaboratively in 

class, they get chances to communicate with others 

by understanding and being understood. Learners 

will be more willing to participate in activities when 

they understand what the rationale is for the 

different types of tasks that teachers assign 

(discussion, dialogues, small group talk) and the 

ways that these activities can help them build their 

language skills. 

 

 

 

 

2. Create a warm climate in the classroom:  

In order to create a warm climate in culturally diverse classrooms, 

teachers should help their students develop pride in their 

heritage, establish an atmosphere of acceptance, provide 

opportunities for learners to teach a few words in their own 

language, and notice important dates of celebrations in the 

studentsɀɯÏÖÔÌɯÊÖÜÕÛÙÐÌÚȮɯÈÔÖÕÎɯÖÛÏÌÙÚɯÙÖÜÛÐÕÌÚɯÈÕËɯÈÊÛÐÝÐÛÐÌÚȭ 

3. Ensure equal participation in class:  

Teachers should implement strategies and activities that will 

provide ev eryone with a chance to speak. See the speaking 

assignments in the Activity Chart (see next page.) Teachers can 

ÌÈÚÐÓàɯÔÖËÐÍàɯÈÕËɯÈËÈ×ÛɯÛÏÌÚÌɯÈÊÛÐÝÐÛÐÌÚɯÛÖɯÛÏÌÐÙɯÓÌÈÙÕÌÙÚɀɯ

particular needs. More or less scaffolding can be provided for 

each activity depending on the levels of English proficiency of the 

students participating in the activity.  

By implementing activities such as the ones described above, 

we are not only providing all learners with opportunities to 

practice speaking, but we are also allow ing students to discuss 

and rehearse responses in small groups. This helps students feel 

more comfortable and confident when they need to contribute 

during whole group participation.   

Kiyomi Donnelly & Carolina Bisio  

Co-Chairs, RITELL International Voices Special Interest Group  
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Agree to Disagree 

ȹ#ÈÝÌɀÚɯ$2+ɯ"ÈÍõɯ(ËÌÈɯ"ÖÖÒÉÖÖÒȺ 

Fluency circles  

(SIOP) 

Carousel 

(SIOP) 

Divide the room into four corners: 

agree; somewhat agree; somewhat 

disagree; and disagree. Then, the 

teacher makes a statement based on 

the text being read. For instance, 

ÉÈÚÌËɯÖÕɯÛÏÐÚɯÚÌÚÚÐÖÕɀÚɯÔÈÐÕɯÛÖ×ÐÊȮɯÛÏÌɯ

ÛÌÈÊÏÌÙɯÊÖÜÓËɯÚÈàɯÚÖÔÌÛÏÐÕÎɯÓÐÒÌɯɁ3ÏÌɯ

Agree to Disagree activity found on 

#ÈÝÌɀÚɯ$2+ɯ"ÈÍõɯ(ËÌÈɯ"ÖÖÒÉÖÖÒɯÐÚɯÈÕɯ

activity that will help learners feel 

more comfortable to participate in 

discussions iÕɯÊÓÈÚÚɂȭɯ3ÏÌɯÚÛÜËÌÕÛÚɯ

move to the corner that best depicts 

how they feel about the statement. 

The students in each corner have a 

few minutes to discuss why they feel 

this way and then, their group 

presents their idea to the rest of the 

class. 

For this actÐÝÐÛàɯàÖÜɯÊÈÕɀÛɯÙÌÈÓÓàɯ

predict how many students there will 

be in each corner, but if you find a 

large group in any one corner, you 

can subdivide that group to ensure 

that all students have a chance to 

explain why they chose that corner.  

 

The class is divided into two 

groups. Half the class forms a circle 

looking out (the inside circle), and 

the other half stand in front of 

someone in the inner circle (the 

outside circle). The teacher places a 

piece of paper on the floor with one 

question based on the assigned 

reading. The students in the inner 

circle answer first while the outer 

circle listens. Then, the outer circle 

responds while the inner circle 

listens. The teacher can establish a 

set time for each question and give 

a signal to rotate. Another option i s 

to let the students give a signal 

(such as thumbs up) to let the 

teacher know that they are done 

with that question. When all 

students have shared, the teacher 

gives the signal to rotate. The inner 

circle rotates right and the outer 

circle rotates left. This way, all 

students get to discuss all the 

questions on the floor with a 

different partner each time.  

Post six posters around the room, each 

with a question or topic based on the 

assigned reading.  

Students number off 1-6. 

Students move to their poster, discuss 

the question and write as many answers 

as they can or everything they know 

about the topic. 

At the signal, students move to the next 

poster. 

They read the question and the answers 

on the poster, discuss, and add as many 

answers as they can. 

Conti nue until studen ts have visited all 

the posters. 

 

The teacher has been walking around 

being a passive observer/listener and 

providing assistance if needed. Once all 

students have visited all stations, the 

teacher can lead a whole class 

discussion on each poster to check 

whether each one has been correctly 

answered by students as they walked 

around and discussed in groups. 

 

Activity Chart  
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 The goal of International Voices is to create a collaborative 

communi ty of ESL/EFL professionals who share the same career 

needs and interests. Meeting twice a year, the SIG serves the 

growing diversi ty of ELL professionals from a variety of 

linguistic and cultural backgrounds in Rhode Island. Through 

collaboration and involvement, International Voices offers a 

space where members can discuss pressing work issues, share 

best practices, instructional ma terials and potential job leads.  

 

Contact Carolina Bisio at carobisio@gmail.com for more 

information.  
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Get Them Talking  

by Mary Steele 
 

Whether our students chat with friends, discuss 

the news of the day, debate ways to solve a problem, 

or interview for a new job, they need the extended 

speaking and listening skills demanded of good group 

communication.  Sadly, many ELLs graduate school 

wi th little experience of group discussions or arguing 

their ideas, something that leaves them unprepared for 

college or careers.  Luckily for teachers, there are a 

number of ways to support the development of oral 

language by recreating naturally occurring,  everyday 

discussions in the classroom.   

     Begin by thinking about the sorts of sub -skills you 

tap when you are part of group chat and list them.  

Typically, students will need to analyze, persuade, 

control emotions, and to use functional language.  

Next, make a list of group situations that occur 

naturally and require clear communication, such as 

making decisions, giving an opinion on a topic, 

creating something, or solving a problem.  Some ways 

to marry your lists and bring them to life in the 

classroom include:  

 

Analyze  

¶ Give students the topic individually and ask  

them to brainstorm or mi nd-map all possible 

subtopics. Pick a partner for each student. 

¶ Students swap notes and assess the relevance of 

ÛÏÌÐÙɯ×ÈÙÛÕÌÙɀÚɯÚÜÉÛÖ×ÐÊÚȭ 

¶ Together, the students make a fresh list or mind - 

map and discuss how their ideas might be linked with 

examples or reasons.  

 

Persuade 

Ɉ Give groups of students the activity of deciding 

which candidate should get a job.  Ask them to create a 

list of 7 adjectives describing the perfect employee.  

Regroup the students and ask them to persuade the 

other members of the new group why their selection is 

the best while making a second, negotiated list.  The 

group members who retain the most from their 

original lists are the winners.  Note and discuss the 

useful phrases you hear the students use during 

negotiations. 

Control Emotions  

¶ Practice by giving students a controversial topic 
and asking whether they agree, disagree, or have no 

opinion.  Make note of their main arguments.  Divide 

students into groups , ensuring there is a mix of  

opinions in each group.  Monitor and give feedback on the 

ensuing discussions, remembering that the aim for this 

exercise is to keep voices low and emotions controlled.  

 

Use Functional Language  

¶ On your own or with student input, create a handout  

identifying functional language under categories such as 

ȿ&ÐÝÐÕÎɯ1ÌÈÚÖÕÚɀȮɯȿ&ÐÝÐÕÎɯ8ÖÜÙɯ.×ÐÕÐÖÕɀȮɯȿ ÎÙÌÌÐÕÎɯÈÕËɯ

#ÐÚÈÎÙÌÌÐÕÎɀȭɯɯɯ,ÈÒÌɯÚÜÙÌɯÚÛÜËÌÕÛÚɯÏÈÝÌɯÛÐÔÌɯÛÖɯÙÌÝÐÌÞ the 

appropriate section of the list and consider their language 

before launching any group discussion.  

     Reviewing pri or learning is one of many keys 

to successful group discussions. Others include using one 

set of explicit ground rules, giving plannin g time, choosing 

topics of interest to your students, ensuring a balance 

between input and practice, using a variety of types of 

discussions, varying group size and members, as well as 

structuring and varying the way feedback is given.  

When giving feedback, we lay a better foundation 

for learning if we value communication of ideas over 

grammatical correctness.  Think of your own learning:  

ËÖÌÚÕɀÛɯÖÙÈÓɯÓÈÕÎÜÈÎÌɯ×ÓÈàɯÈɯ×ÖÞÌÙÍÜÓɯÙÖÓÌȳɯɯ6ÈÚɯÛÏÈÛɯÖÙÈÓɯ

language always perfectly proper?  Probably notɭbut still 

you learned and remembered content.   

Teachers hoping to foster authentic, original and 

extended conversations should consider giving whole class 

discussion a rest.  Try using activities that force students to 

develop a stronger and clearer answer, as they talk to 

different partners successively.  In one model, the teacher 

introduces a question and asks students talk to three 

different partners or in different groups.  Critical to this 

strategy is that students are not allowed to say the same 

thing each time; they must borrow language and ideas of 

previous partners to improve upon, clarify, and evolve 

their answer each time they share it. 

     Evaluation is critical to any good conversation and 

using strong, specific discussion prompts can support ELLs 

as they practice ranking, prioritizing, and choosing.  For 

instance, if a teacher is looking looking for evidence of a 

theme, she should prompt students to rank the evidence 

from strongest to weakest rather than asking them to create 

a list.  This strategy will d eliver deeper critical thinking 

and better conversation.  
     Pushing ELLs toward the expression of deeper, 

more complex responses is also behind a district-wide 

strategy known as Quality Academic Discussion (Zwiers 

and Crawford, 2011). Teachers know that  ELL instruction  

focused on 30-60 minutes of English continued page 10 
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Get Them Talking  
continued 

 

Language Development each day is not enough to 

help learners meet grade-level content standards.  To 

encourage language-rich instruction embedded in 

content areas throughout the day, educators are 

looking to academic discussion that demonstrates the 

following characteristics:  

¶ Purposeful and sustained conversations about 

content 

¶ Anchored in grade -level texts and tasks 

¶ Students work together to co -construct 

knowledge and negotiate meaning. 

¶ 2ÛÜËÌÕÛÚɯÜÚÌɯɁÛÈÓÒɯÔÖÝÌÚɂȮɯÚÜÊÏɯÈÚɯÈÚÒÐÕÎɯÍÖÙɯ

clarification, paraphrasing, and bu ilding on or 

disagreeing with previous ideas. 

     Proponents of academic discussions say they help 

students develop reasoning skills and deepen their 

understanding of content and multiple persp ectives.  

Specifically, they contend academic conversations are 

critical to language and content development because 

ELLs need language models in varied contexts; 

emerging bilinguals need opportunities to apply 

learned grammar, vocabulary, and techniques such as 

persuasion to communicate ideas; and students will 

benefit from multiple opportunities to hear new 

content explained and interpreted.   

     Alas, you can bring your student to opportunity 

ÉÜÛɯàÖÜɯÊÈÕɀÛɯÔÈÒÌɯÏÐÔɯÛÈÓÒȭɯɯ6ÌɯÓÌÈÝÌɯàÖÜɯÞÐÛÏɯÈɯ

few import ant ways to support your ELLs and 

encourage their full participation in academic 

discussions: 

¶ Give more time to paired conversations 

¶ Use discussion strategies that require 

everyone to talk, such as a Round Robin or 

Discussion cards 

¶ Expect and require extended responses.  Ban 

the one-word answer!  Resist the urge to 

finish their sentences!  Instead, provide wait 

ÛÐÔÌɯÉÌÍÖÙÌɯÈÚÒÐÕÎȮɯɁ'ÖÞɯÚÖȳɂɯÖÙɯɁ6ÏàȳɂɯÖÙɯ

Ɂ"ÈÕɯàÖÜɯÎÐÝÌɯÔÌɯÈÕɯÌßÈÔ×ÓÌȳɂ 

¶ The above information is compiled from three 

online articles.  

You can find the entire articles as well as links to more 

helpful resources and strategies at: 

 

 

https://www.teachingchannel.org/blog/2014/10/24/academic- 

discussions-and-english- language-learners-ousd/ 

 

www.teachingchannel.org/blog/ 2014/10/29/strategies-for- 

developing -oral-language-ousd/ 

 

https://www.teachingenglish. org.uk/article/gro up-

discussion-skills  

 

Mary Steele is a longtime journalist earning her M.Ed. in 

TESL at Rhode Island College. 

Show your s upport by for RITELL by 

Purchasing a t-shirt, hooded sweat shirt, pens 

& pencils, mug, and other merchandise at our 

next conference! 

All proceeds help pay for conference costs.  
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Incoming RITELL Coordinating Council !  
Election for the new Council was held April 30, 

2016. To serve for the next 3 years, starting this 

August, are returning members:  

 

Holly Bubier  

Flavia Molea Baker  

Doug Norris  

Michael Paul   

Jessica Quaranto  

 

Also serving are new members: 

 

Megan Abreu  

Rania Aghia  

Christine M. Byrne  

Laura E. Faria-Tancinco 

Sarah Northup  

Anke Steinweh  

 

Roles for each Council member will be 

determined this fall.  Thanks for all those 

members who voted at the conference!                                                                                                                                                                                                                                                                                                                                                                                      

 

 

 

 
Council members with Guest Presenters from the Conference 

Among their  activities, Coordinating 

Council members organize and work 

at RITELL Conferences, manage the 

www.ritell.org  website, advocate 

and present position statements for 

Teachers of ELLs, help form and 

support Special Interest Groups, and 

actively recruit new RITELL 

members. 

Special thanks to outgoing Council members for your 6+ 

years of exemplary service: 

 

President: Dina Silvaggio  

Vice President: Chris Bourret  

Membership Secretary: Jane George 

Treasurer: Lauren Bentley  

Advocacy Representative : Suzanne DaSilva  
 

 

 

 

 

 

Council members manning the 

registration table.  

 

New RITELL Coordinating Council  
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The Pragmatics of Teaching Pragmatics  
by Laura Vawter  

Ishihara & Cohen (2014) in their book Teaching and 

Learning Pragmatics: Where Language and Culture Meet, 

describe pragmatics as a cognitive process as well as a 

ɁÚÖÊÐÈÓɯ×ÏÌÕÖÔÌÕÖÕɂɯȹ×ȭɯƛȺȭɯ6ÌɯÔÈàɯÉÌɯÔÖÙÌɯÍÈÔÐÓÐÈÙɯ

with pragmatics as how a student asks for their grade to 

be changed, how they apologize for being late to class, or 

how they thank their classmate for shari ng their crayons. 

As English Language Teachers we view teaching 

pragmatics as instructing students to use phrases like 

Ɂ3ÏÈÕÒɯàÖÜɂɯÈÕËɯɁ"ÈÕɯ(ɂɯÞÏÌÕɯÛÏÌàɯÔÈÒÌɯÈɯÙÌØÜÌÚÛȭɯ8ÌÛȮɯ

pragmatics is so much more thÈÕɯÓÈÕÎÜÈÎÌɯÈÊÛÐÖÕÚȭɯ(ÛɀÚɯ

also part of our identity a s English native speakers. 

Pragmatics is knowing that, when I ask directions from a 

stranger, I not only use phrases like "Excuse me" and "Do 

you know", but I also understand the cultural situations 

that require these forms over others." 

But what does it mean for a student to use or know 

pragmatics? Ishihara & Cohen (2014) insist that 

pragmatics be made an integral part of the ESL 

classroom, but how do you go about introducing such a 

theoretical concept to English Language Learners? As 

part of a class project, I decided to incorpora te pragmatics 

into my curriculum to find out.  

What I discovered in this process of using pragmatics 

is that students not only get a picture of American 

ÊÜÓÛÜÙÌȮɯÉÜÛɯÛÏÌàɯÎÌÛɯÈÕɯɁÐÕÚÐËÌÙɂɯÓÖÖÒɯÈÛɯÏÖÞɯÓÈÕÎÜÈÎÌɯ

and culture affect our  identity.  

Most students I teach are from China, Taiwan, Japan, 

South Korea, Iran and Saudi Arabia The pragmatic topics 

I chose to cover in my class were apologies, requests, and 

compliments , since I believe that the way Americans 

perform these language tasks are unique or unusual from 

many of my student sɀ cultural perspective s. However, I 

found that many of my students could easily draw 

parallels between the American pragmatics and their own 

cultural/linguistic patterns.  

An example lesson I did centered on requests. I found 

that this topic was very beneficial for my students , 

specifically from South Korea , who perceive the 

American way of making requests as very indirect. It was 

also very beneficial for my students from Saudi Arabia 

and Iran, who see the requests that Americans perceive as 

difficult or embarrassing, compared to the common or 

typical way or asking in their countries and cultures."  

When teaching these lessons on pragmatics I found it 

extremely beneficial to f irst explain  to my students that  

 

 
 
 
 
 
 

my explanations of requests within American culture , 

especially ÖÕɯËÐÍÍÐÊÜÓÛɯÙÌØÜÌÚÛÚɯ ÔÌÙÐÊÈÕɀÚɯÔÈÒÌɯÈÕËɯÙÌceive, 

are simply from my experience and not the experience of all 

Americans. I believe that this is the correct tone to set for a 

discussion on pragmatics since, as I soon discovered, my 

students have contrasting perspectives of pragmatics in their 

own languages and culture s.  

 To begin the discussion on requests, I stated by defining 

pragmatics as a combination of language and culture- ɁÐÛɀÚɯÕÖÛɯ

ÑÜÚÛɯÞÏÈÛɯàÖÜɯÚÈàɯÉÜÛɯÏÖÞɯàÖÜɯÚÈàɯÐÛɯÐÕɯ ÔÌÙÐÊÈÕɯÊÜÓÛÜÙÌɂȭɯ

Next, I asked the students to give me examples of common 

requests they hear or heard recently. For some students this 

was difficult, so I gave an ÌßÈÔ×ÓÌȭɯ ÍÛÌÙɯÞÙÐÛÐÕÎɯɁ"an I 

ÏÈÝÌɤÉÖÙÙÖÞɯÈɯ×ÌÕȳɂɯÖÕɯÛÏÌɯÉÖÈÙËȮɯÛÏÌɯÚÛÜËÌÕÛÚɯÞÌÙÌɯÈÉÓÌɯÛÖɯ

give countless examples of requests to me- everything from 

Ɂ"ÈÕɯ(ɯÚÌÌɯàÖÜÙɯÕÖÛÌÚȳɂɯÛÖɯɁ"ÈÕɯÞÌɯÍÈÊÌÛÐÔÌɯÔÖÙÌȳɂɯɯ3ÖɯÎÐÝÌɯ

my students an even greater idea of the concept of making 

requests, I gave them a list of people and had them 

brainstorm, in groups, requests they heard for each person. 

 

 
 
 As the students reported their ideas to the class, I saw it as 

beneficial to distinguish for the students the difference 

between a command and a request. Some of my students 

ÖÍÍÌÙÌËɯÌßÈÔ×ÓÌÚɯÖÍɯɁ%ÐÕÐÚÏɯÛÏÌɯÈÚÚÐÎÕÔÌÕÛɯÉàɯ%ÙÐËÈàɂɯÈÚɯÈɯ

request from a professor.  So, at this point, I pointed out that 

the usÌɯÖÍɯÔÖËÈÓÚɯÓÐÒÌɯɁ"an youɂɯÖÙɯɁ6ÖÜÓËɯàÖÜɯÉÌɯÈÉÓÌɯÛÖɂɯ

are often indicators of requests.  

After the students had a chance to share their findings, I asked 

them to use the examples they came up with and make a list 

of phrases or language they could use to make a request in 

certain situations. Here, the students were able to identify the 

ÜÚÌɯÖÍɯÛÏÌɯÔÖËÌÓÚɯÖÍɯɁÔÈàɂɯÈÕËɯɁÊÖÜÓËɂɯÐÕɯÙÌØÜÌÚÛÚȭɯ ÍÛÌÙɯ

this, I gave them a list of common language items, including 

modals, often heard with requests and we went over the 

pronunciation of each.  continued page 13 

https://www.google.com/search?biw=1000&bih=556&q=Noriko+Ishihara&stick=H4sIAAAAAAAAAONgVuLRT9c3NMqrMM5JSzIFAH7scI0QAAAA
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From this discussion and practice, I felt that the 

students had a clear understanding of requests. So, I 

×ÙÖÊÌÌËÌËɯÛÖɯÜÚÌɯ(ÚÏÐÏÈÙÈɯȫɯ"ÖÏÌÕɀÚɯȹƖƔƕƘȺɯÔÖËÌÓɯÖÍɯ

using an attention getter, action, and support when 

making a request.  I used these sentences as models of 

this three step process:  

A.  Terry, can you remind me later to bring the book for 

you on Monday? Otherwise I will forget . 

B. Excuse me, (ɯÏÖ×Ìɯ(ɀÔɯÕÖÛɯÐÕÛÌÙÙÜ×ÛÐÕÎ, but could 

you tell me where the train station is? 

C. Can I ask you a favor? Could I borrow your notes?  

(ɀÔɯÙÌÈÓÓàɯÚÛÜÊÒɯÖÕɯÛÏÐÚɯ×ÙÖÉÓÌÔ. 

D. Hi!  6ÖÞɯÛÏÈÛɀÚɯÈɯÙÌÈÓÓàɯÕÐÊÌɯÊÈÙȵɯ(ÍɯÐÛɀÚɯÕÖɯ

trouble , do you mind moving it so I can pull out of 

my driveway ? 

After  I explained these steps, students did an i nfo-

gap activity, filling  in sentences with the missing 

ɁÈÛÛÌÕÛÐÖÕɯÎÌÛÛÌÙɂȮɯÈÊÛÐÖÕɯȹÙÌØÜÌÚÛȺɯÈÕËɯÚÜ××ÖÙÛȭɯ

Providing these examples to students also brought to the 

discussion how requests change with the audience. I 

explained this change in requests by describing the 

different types of supports we use. Some of the supports 

we discussed were giving an explanation or reason (A & 

"ȺɯÎÐÝÐÕÎɯÈɯɁÍÈÒÌɯÈ×ÖÓÖÎàɂɯȹ!ȺɯÖÙɯÎÐÝÐÕÎɯÈɯÊÖÔ×ÓÐÔÌÕÛɯ

(D). Then, I explain that usually we use compliments and 

apologies for strangers or difficult requests. Finally, I 

gave examples of requests  ÔÌÙÐÊÈÕÚɯËÖÕɀÛɯÓÐÒÌɯÉÌÐÕÎɯ

asked or asking:  

 

 
Richards, Hull & Proctor, Interchange Full Contact Level 3  

This was a great opportunity to explore  what 

common requests students make in their culture and 

what requests are difficult for them to ask or  be asked, to 

compare cultural similarities and differences with 

situational requests in the US. This chart also spurred lots 

of questions from students about how Americans 

respond to each of these requests. 

  I made a point to give my personal experience about 

each, and make sure the students had a solid amount of time 

to express their perspectives on each one. Interestingly  

enough, many of my Chinese students agreed that asking for 

money is seen as a difficult request and that, as far as making a 

ÙÌØÜÌÚÛɯÛÖɯÚÛÈàɯÈÛɯÚÖÔÌÖÕÌɀÚɯÏÖÜÚÌȮɯÐÛɯÐÚɯÐÔ×ÖÓÐÛÌɯÛÖɯÎÐÝÌɯÈɯ

specific length of stay. This discussion provided my students 

with an opportunity to contrast making a request in their 

culture and showed that la nguage is negotiable. It also 

demonstrated to my students that requests can differ between 

individuals ÈÕËɯÛÏÌÙÌɯÈÙÌɯÔÈÕàɯɁÙÐÎÏÛɯÞÈàÚɂɯÛÖɯÔÈÒÌɯÈɯ

request. 

I found an examination of dialogues helpful after this to 

give students an example of how Americans respond. I taught 

this lesson around ValentineɀÚɯ#ÈàȮɯÚÖɯ(ɯÜÚÌËɯthematic 

examples from www.succeedsocially.com as well as from 

www.as.bbc.co.uk/worldservice/learningenglish : 

 
For assessment of student learning, I gave time for the 

students to demonstrate what they learned. I divided the 

students into groups and gave each group situation s for them 

to make a dialogue about using what we had learned about 

requests. After practicing in groups, I had each group share 

out to the class one dialogue for groups to compare. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pragmatics not only builds an understanding of culture in 

the classroom, it builds community . Through these 

discussions, students share their experiences and culture s. It 

also spurs learners to wrestle and experiment with language. 

Having authentic examples of languages empowered my 

students to use English outside of the classroom. I highly 

recommend trying it out with your learners.  

   

Laura Vawter, M.Ed, is an instructor at Worcester Poly Tech. 

The Pragmatics of Teaching Pragmatics 
 continued 
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Upcoming Conferences  

Save the Date! 

Fall 2017 RITELL Conference 
 

October 29, 8:30-12:30  

Student Union Ballroom,  

Rhode Island College  

 

Conference Speaker: 

Paula Markus, Toronto District School 

Board 

 

Link  to videos she has made for Colorin 

Colorado:  

http://www.colorincolorado.org/videos/

meet-expert/paula -markus  

 

Link to i nfo about her role in her 

district:  

http://www.tdsb.on.ca/HighSchool/Your

SchoolDay/Curriculum/ESL.aspx  
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TESOL 2017, TESOL's 51th 

Conference, will be held in Seattle, 

Washington, March 21 -24. 

See more at: 

 http://www.tesol.org/  

 

 

RITELL: Over 300 members 

strong! Help us to keep building. 

Ask a colleague to join!  

Increasing our membership 

means being able to afford top 

notch presenters at conferences, 

create professional development 

opportunities/trainings for 

teachers, advocate for teachers 

more effectively, and create 

awards for deserving members of 

our communit y. Thanks for your 

continued support.  

 

http://www.colorincolorado.org/videos/meet-expert/paula-markus
http://www.colorincolorado.org/videos/meet-expert/paula-markus
http://www.tdsb.on.ca/HighSchool/YourSchoolDay/Curriculum/ESL.aspx
http://www.tdsb.on.ca/HighSchool/YourSchoolDay/Curriculum/ESL.aspx


 
 

 
 
 
 
 
  

Golden Apple Award Winner  
by Doug Norris  
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On the second-to-last day of the school year, 

West Broadway Middle School teacher Hilary 

Lundgren prepared for staff from the Rhode Island 

Department of Education to observe her class. While 

teaching in one of the pioneer schools of blended 

learning in Providence, Lundgren had become 

accustomed to opening her classroom to 

stakeholders interested in seeing first-hand how 

blended learning works, but on this day, she would 

learn that the visÐÛÖÙÚɀɯÐÕÛÌÙÌÚÛɯÞÈÚɯÈɯÙÜÚÌȭ 

Lundgren, it turned out, was being honored 

with a Golden Apple Award. Sponsored jointly by 

NBC 10, Hasbro and the R.I. Department of 

Education, the award recognizes outstanding 

teachers in Rhode Island, honoring those who 

believe in the true spirit of teaching by making 

classrooms creative and safe places to learn.  

Ɂ(ɯÞÈÚɯÊÖÔ×ÓÌÛÌÓàɯÚÏÖÊÒÌËȮɂɯ+ÜÕËÎÙÌÕɯÚÈÐËȭɯɁ(ɯÏÈËɯ

ÕÖɯÐËÌÈȭɯ ÓÓɯÖÍɯÈɯÚÜËËÌÕɯÌÝÌÙàÖÕÌɯÞÈÓÒÌËɯÐÕȱÔàɯ

friend who nominated me, my boyfriend, my 

colleagues. I was just ÚÛÜÕÕÌËȭɂ 

Lundgren has only been teaching for three 

years, but she credits Rhode Island College with 

giving her the experience, knowledge and 

preparation to succeed in the field. She subbed in 

Providence for two years while completing a Master 

of Arts in T eaching in May 2014. She then earned 

her ESL certification in May 2015. 

Ɂ!ÌÐÕÎɯÈÛɯ1("ɯÞÈÚɯÈÕɯÜÕÉÌÓÐÌÝÈÉÓÌɯÌß×ÌÙÐÌÕÊÌȮɂɯ

ÚÏÌɯÚÈÐËȭɯɁ3ÏÌɯÍÐÌÓËɯÌß×ÌÙÐÌÕÊÌɯÞÈÚɯÛÏÌɯÉÌÚÛɯÛÙÈÐÕÐÕÎɯ

(ɯÊÖÜÓËɯÌÝÌÙɯÏÈÝÌȭɯ(ÛɯÙÌÈÓÓàɯÐÚÕɀÛɯÔÌÈÕÐÕÎÍÜÓɯÜÕÛÐÓɯ

you see theory in action, but I learned so much at 

RIC and through my placements. I think RIC does a 

really great job of that ɬ of showing instead of just 

ÛÌÓÓÐÕÎɯàÖÜȭɂ 

Through her field experience, Lundgren became 

×ÈÚÚÐÖÕÈÛÌɯÈÉÖÜÛɯÞÖÙÒÐÕÎɯÐÕɯ$2+ɯÊÓÈÚÚÙÖÖÔÚȭɯɁ(ɯÏÈËɯ

struggles in my own l ÐÍÌȮɂɯÚÏÌɯÚÈÐËȭɯɁ,àɯÔÖÛÏÌÙɯ

passed away at an early age. I was on my own for a 

number of years. I always knew I wanted to work 

specifically with kids like me, who had struggles in 

life and endured really difficult times. As I studied 

to become a teacher, I knew I wanted to work to 

help this population of children, to give them 

Ö××ÖÙÛÜÕÐÛÐÌÚɯÛÏÌàɯËÌÚÌÙÝÌȭɂ 

Lundgren said that while teaching with an 

emphasis on best practices is a primary focus of the 

job, teachers working with ESL populations learn 

quickly tha t their role as advocates is perhaps even 

more important in helping students achieve their 

goals. 

 

Ɂ(ɯÛÏÐÕÒɯÛÏÈÛɀÚɯÖÕÌɯÖÍɯÛÏÌɯÎÙÌÈÛÌÚÛɯÊÏÈÓÓÌÕÎÌÚɯÐÕɯÜÙÉÈÕɯ

ÌËÜÊÈÛÐÖÕȮɂɯÚÏÌɯÚÈÐËȮɯɁÉÜÛɯÐÛɀÚɯÈÓÚÖɯÖÕÌɯÖÍɯÛÏÌɯÎÙÌÈÛÌÚÛɯÙÌÞÈÙËÚȭɯ

We are so geared up about advocacy for our students that we 

literally will do whatever they need in order to make them 

successful. We want to see every student growing up in 

Providence achieve their dream. Every one of these kids needs 

ÛÖɯÏÈÝÌɯÚÖÔÌÖÕÌɯÌÕÊÖÜÙÈÎÌɯÛÏÌÔɯÌÝÌÙàɯËÈàȭɂ 

The Golden Apple  Award includes a $250 contribution 

from Hasbro, provided by the Kids in Need Foundation, to 

help teachers with their classroom needs. (It also includes a gift 

bag from Thames & Kosmos.) For Lundgren, the award 

represents validation that she has chosen the right career and 

the right place for her to affect the lives of others in deeply 

meaningful and positive ways.  

Ɂ(ɯÞÈÕÛɯÛÖɯÉÌɯÐÕɯ/ÙÖÝÐËÌÕÊÌɯÍÖÙÌÝÌÙȮɂɯÚÏÌɯÚÈÐËȭɯɁ(ɯÛÏÐÕÒɯÞÌɯ

have the vision to really make a difference in the Providence 

community. Just knowin ÎɯÛÏÈÛɯ(ɀÔɯ×ÖÚÚÐÉÓàɯÚ×ÈÙÒÐÕÎɯÈÕɯ

interest in a child to work hard to be successful, and to have a 

purpose in life, and to have something to prove in the future, is 

ÛÙÌÔÌÕËÖÜÚÓàɯÎÙÈÛÐÍàÐÕÎȭɯ6ÌɯÊÈÕɀÛɯÛÌÈÊÏɯÛÏÌÔɯÌÝÌÙàÛÏÐÕÎȮɯÉÜÛɯ

if we can help them develop a li felong love of learning, then 

ÞÌɯÏÈÝÌɯËÖÕÌɯÚÖÔÌÛÏÐÕÎɯÞÖÙÛÏÞÏÐÓÌȭɂ 

 

 
Golden Apple A ward winner Hilary Lundgren  
Photo courtesy of WJAR-10 
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Candid Camera at RITELL:  

 Spring 2016 Conference  
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